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Exploring the EFL Curriculum Through The Use of a Virtual Forum 

By Amparo Clavijo Olarte, Nicolas Hine and Luz Mary Quintero 

Motivation for the Pedagogical Innovation 

This chapter has been motivated by our interest to share with other teachers 

around the world the learning experiences that a group of teachers and students in 

Colombia have had as participants in an online story sharing and learning forum 

(www.ourdigitalculture.net). The pedagogical project represents a joint effort of two 

universities from Colombia and Scottland to effectively apply Information and 

Communication Technology (ICT) with teachers and students from public educational 

institutions in Bogotá. The purpose is to open frontiers in their classrooms and become 

part of a global forum that aims at the development of digital literacy and intercultural 

understanding through dialogue and stories among participants from a number of 

countries, including Colombia, Scotland, Chile, Canada and Spain. 

Aligned with the public policy proposed by the Secretary of Education of 

Bogotá1, through this pedagogical innovation we propose to offer students and teachers 

from public schools in Bogotá greater accessibility to Information and Communication 

Technology (ICT) by participating in a global forum that permits them to become 

familiar with the different strategies that involve using the ICTs. The project provides 

greater opportunities for learning for the populations involved in it; it aims at helping 

increase students’ development of autonomy as learners, and their motivation for 

learning. We have been able to provide opportunities for students from different cultural 

backgrounds to interact in ways that simply unthinkable in the past. In this way, we 

have seen more participation in learning mediated by ICT, which, in turn can avoid 

unequal treatment of populations in public schools and offer equal opportunities for the 

students in the public sector.  

The activity started as a pilot study carried out over two years.  It was first 

implemented during 2005 at San Agustin public school from the district of Bogotá. In 

this global academic exchange, teachers and students were able to participate in 

                                                
1 http://www.redacademica.edu.co/redacad/export/ “Cultura Informática, Educación Sujeto y 
Comunicación: Hacia una política de aprovechamiento pedagógico de las TICs en la Educación Distrital” 
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videoconferences and communicate with the teachers from Canada, Scotland and Chile, 

to make decisions about teaching and to show outcomes of students’ learning as part of 

an international project. In 2006 six more schools and a group from the initial teacher 

education program from Universidad Distrital in Bogotá joined the project. With their 

participation the impact of the pedagogical intervention can be studied across a wider 

set of contexts, as more students have been benefiting from using the ICT. In appendix 

1 we provide a timeline of the forum evolution and interaction from 2005 to 2007. In 

this chapter we particularly describe the curricular activities carried out in 2006 in two 

of the educational contexts, a private elementary school and a teacher preparation 

program.  

 
Principles and beliefs that inform the pedagogical project  
 

Thinkers and educators such as Freire (1970) have provided a foundation of 

challenges and practical recommendations that are not only firmly rooted in the realities 

of the spectrum of Latin American contexts, but also continue to have relevance to the 

situation prevailing in Europe and North America. In all of these local contexts, 

students need to find their voice, to seek to see reduction in inequality and to find 

opportunities that are not only in their own interest but also in the general interest of 

society. The virtual forum builds on these principles and provides students and teachers 

with opportunities to use language to learn. In the interaction with peers, participating 

students use the language to establish and maintain communication that results in the 

creation of communities of learning and communities of interest.  

These communities share an interest in learning a foreign language (for some 

Spanish and for others English) and a motivation to explore topics of common interest.  

Through the use of personal and group blogs participating students maintain interaction 

in the forum that not only enables them to learn about a variety of different topics, but 

also to use their new language in the process. In this way, from the point of view of 

language learning, their learning has been extended beyond learning about language.  

Teachers and students are guided by six basic pedagogic principles that support the 

virtual forum and are associated with students experiences. These issues have been 

exposed, in consultation with teachers and educators in Scotland, in New Brunswick, 
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Canada, in Chile and in Colombia, as being important in education today, and to some 

extent neglected in the way educational technology is implemented and deployed. They 

are 

1. Language: Whatever the language the students are posting in, native or additional, 

they will have opportunity here to use that language in its most natural, and 

probably informal way. Peer reading and interaction will reinforce the practice of 

idiomatic use of the language. 

2. Media Literacy: Students are to be encouraged to post material that is relevant to 

them and who they are in as broad a range of media as they have access to and 

competence to handle. 

3. Online Identity: This space will encourage students to reflect on their identity and 

how they wish to portray that identity to strangers and new peers online. This will 

cause them to reflect on their evolving identity as they mature and become 

independent members of society. Feedback and peer comment will contribute to this 

process. 

4. Reflective Thinking: Any stories or Blogs that students build here are of direct 

personal interest. Because of this, it is expected that they will seek the resources and 

source materials that support the opinions, positions, attitudes etc that they 

themselves subscribe to, rather than accept the first references that they find in a 

casual search of the Internet. Feedback and peer comment will contribute to 

reflection, and may result in conformance to peer opinion, or assertion of individual 

opinions. 

5. Heterogeneous Learners: In this space, the students will have ample opportunity to 

demonstrate not only their individuality in terms of likes, dislikes, social skills and 

personality, but also more academic aspects such as skills, competencies and 

preferences within communication and literacy skill sets. 

6. Cross Cultural Awareness: Interactions and opinions exchanged in this part of the 

forum will directly reflect the shades of local and popular culture lived by the 

students. In this area students will be “themselves”. As students dialogue between 

themselves they will encounter differences because of culture, but will also find 
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points of common interest and behaviours. It is here that friendships will form 

across the cultures. 

 

The authentic learning environment provided by the virtual forum contributes to 

building virtual communities of interest and communities of practice amongst the 

participating students. Wenger (1998) in his foundational work “Communities of 

Practice: Learning Meaning and Identity” lays out the principles of how being part of a 

learning community profoundly affects and enhances the learning experience. Wenger’s 

presentation of learning within “communities of practice” and the more broad 

“communities of interest” builds heavily on a refined model of a social theory of 

learning and depends on social interaction between learners.  

For this particular project, we focus on a community of individuals that share 

similar interests in learning about language and culture. Because of this interest they are 

motivated to maintain regular contact and dialogue and decide together upon the 

common goals for learning. We can see that the fact that the participatory way of 

deciding the contents of the curriculum in the forum consolidated the existing 

communities and generated a non-traditional way of creating the curriculum which 

meant expanding spheres of free spaces for decision making on the part of the students. 

 

The curricular context 
The pedagogical innovation that we describe in this chapter was designed by a 

team of five faculty members from the fields of Language Teacher Education, 

Educational Technology and Applied Computing from both the Distrital University in 

Bogotá and the University of Dundee in Scotland. We put together a pedagogical 

proposal that aimed at promoting the use of ICT to develop language and digital literacy 

among teachers and students. As members of the team, the two authors from Bogotá 

were concerned with promoting the use of technology amongst teachers and students.  

Our main goal was to explore best practices with teachers to be able to integrate ICTs to 

the processes of language learning and teaching through mentoring sessions. The aim of 

the collaborator from Applied Computing in Dundee was to establish a bridge between 

technology innovations and the needs of educators. His principle concern was to ensure 
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that technology responds to the main pedagogic issues in education. His role was to 

technically support students and teachers in the uses of the forum by assigning IDs and 

passwords, provided access to the different blog spaces that they used and to efficiently 

respond to the needs to schedule videoconferences.  

The classroom teachers were mentored and supported by the four members of 

the faculty team in Bogotá in order to be able to carry out the pedagogical innovation. 

Our role as mentors focused on: 

• Providing professional development to teachers. 

• Supporting teachers´ uses of ICTs with their students in the blog spaces 

provided in the forum. 

• Establishing contacts with other teachers from the countries participating 

in the forum. 

• To support the implementation of the project through weekly school 

visits in order to help them solve pedagogical and technical situations 

inherent to the use of ICTs as a new tool in language learning.  

• Making decisions related to the use of videoconferences where students 

could share results of their learning.  

 

The professional development component was structured in twelve sessions 

oriented towards providing information to teachers in relation to the use of ICTs in the 

classroom, exploring different writing genres that could meet students´ interests and 

needs, and explaining the use of blogs as ICT tools that enhance language development.   

 The role of the classroom teachers was to implement the pedagogical innovation 

in their classrooms according to the specific curricular objectives they identified in each 

educational context related to the use of ICTs and language learning. For the 

implementation teachers designed activities that engaged students in communication 

with others through the use of personal, theme based and debate blogs in the forum, 

made pedagogical decisions that were often negotiated with the teachers from 

Colombia, Canada, Scotland and Chile, supported student interaction and 

communication in the forum and evaluated the outcomes of such interaction.  
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The process of designing and implementing the pedagogical innovation 
 
The process of designing and implementing the pedagogical project that promoted the 

use of ICTs and language development by teachers and students is an ongoing process 

and includes the following three phases that are described below:  

 

 

 
PHASES OF THE 
INNOVATION 

PREPARING THE 
GROUND 

CONNECTING 
WORLDS 

BUILDING 
COMMUNITIES OF 
PRACTICE  

Participants University team  University team and 
school teachers. 

Students, teachers and 
university team. 

Length of time Three months (Jan-Feb-
March) 

One month (Feb.) 8 months (April-Dec) 

Activities Recruiting teachers, 
identifying their 
institutional needs, 
implementing workshops 
about uses of ICT as 
tools for language 
development for 
teachers, introducing 
them to the virtual 
platform. 

Organizing the schools 
by educational levels to 
match schools goals and 
interests with another 
school in Canada, 
Scotland and Chile.  
Have teachers 
communicate via e-mail 
or through the forum to 
decide upon the 
pedagogical activities to 
carry out and the themes 
to explore. 

Using the blog spaces 
provided for 
communication in the 
forum: personal blog, 
theme based blog and 
debate.  
Having videoconferences 
for teachers to make 
curricular decisions and for 
students to exchange local 
cultural practices.  

 

The initial phase of the pedagogical innovation that we call Preparing the 

Ground included recruiting teachers from different institutions interested in using a 

virtual forum as a platform to communicate with other students to learn about language 

and culture, finding out the institutional needs in regards to technological equipment 

available in each institution to be able to participate in the project and the teachers 

availability to do it, and establishing agendas for communication between the teachers 

and the supporting team to implement the innovation. In this first phase it was very 

important to help teachers understand the pedagogical purpose of the virtual platform so 

that they could motivate the students to see how it empowered them to use the language 

as a means to learn together. It was also crucial to encourage teachers from the three 
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different countries (Colombia, Chile and Canada) to feel committed to working together 

and maintaining regular communication as it is one of the key points to have successful 

outcomes from this kind of interaction. 

The second phase that we called Connecting Worlds dealt with establishing 

connections between schools in Colombia, Canada and Chile in order to set up the 

exchange. Colombian Teachers started communication with teachers in Canada via e-

mail in order to consider the feasibility of interaction among their students. Once they 

agreed on working together, they identified common pedagogical goals and activities, 

and negotiated the topic to be explored during the first term. Using the target language 

(English for Colombians and Spanish for Canadians) to communicate and learn about 

the others´ language and culture was the main goal for teachers and students. The initial 

activity proposed was for students to use their personal blog to introduce themselves 

and explore about each other’s interests and cultures. Local culture was the first topic 

negotiated and explored by students and teachers of the two countries.  

Assigning each student a peer blogger was important to make sure that each 

student would maintain interaction with at least one student from the other group. The 

teachers assigned their students a peer to communicate with at random. Another 

important aspect that teachers noticed in this second stage was the need to create 

additional spaces that would permit students to discuss the curricular themes separated 

from their personal blog. Personal blogs were important, motivating spaces for students 

to share personal issues, interests and experiences. The desire for students to maintain 

communication at the personal level regularly was evident in the frequency and number 

of messages posted.   

A third phase called Building Communities of Practice involved using two 

additional blogs for students to explore curricular themes in groups and to engage in a 

debate. In the group blog students created texts collaboratively on the topics negotiated 

with the teacher. The debate was a space in which students became critical and 

reflective about current issues that generated controversy and encourage them to use 

strong arguments and personal points of view. By identifying in their peers´ opinions 

different ways of thinking about the same topic students became aware of multiple ways 

of approaching and understanding a topic.  
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Three videoconferences were held in this third phase in order for students to 

meet their peers personally to show cultural traditions from each country and to expand 

on topics discussed in their blogs. They were carried out between May and November 

of 2006. The virtual encounters between Colombian and Canadian students was an 

additional source of motivation for students and teachers to continue participating in the 

forum once they met their peer bloggers. It represented a challenge to speak in the target 

language and to make themselves understood. It was also an opportunity for students to 

show their abilities to dance, play, cook, and narrate their experiences.  

The following section describes the experience of an elementary school teacher and a 

university teacher with their groups of students in the virtual forum during 2006.  

 

 

Learning Platform and Practices 

This section describes the pedagogical innovation carried out in two institutions in 

Bogotá, Colombia. One institution was a private elementary school that hosts about 

1,500 children from middle class families and a public university “Universidad 

Distrital” that serves 27.000 students from low to middle class.    

The innovation with elementary school children 

A group of twenty fourth grade students from a private school in Bogotá, whose 

ages range from 9-11 years, participated in the interaction with a group of Canadian and 

Chilean students through the virtual forum. The pedagogical intervention with the 

elementary school children implied working with them in the language classroom 

during the regular English classes to prepare the texts they posted to their peers in 

Canada and Chile and in the technology laboratory to introduce them to the use of the 

Information and Communication Technologies and become familiar with the web page 

of the interactive storytelling forum. There was also valuable collaboration from the 

technology teacher and school staff who helped organize and carry out the 
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videoconferences with the children. This innovation reported by the English teacher2 as 

a meaningful learning experience for teachers and learners was developed in two cycles.  

The introductory activities of the first cycle included having the students write 

drafts of their narratives to introduce themselves before posting it in the forum. They 

included personal information and a short report of their favorite sports. After revising 

their drafts with the cooperation of their friends and the teacher they were asked to save 

this information on the computers in the technology laboratory.  At that moment the 

students were asked to browse the interactive story telling forum in order to be 

familiarized with it and also to identify the schools participating in the forum. After 

browsing the forum, the students were asked to post their blogs on their page which was 

previously created. It was necessary to inform them about the use of a password to 

access the virtual forum.  

Later, the students posted their first blogs to be shared with their Canadian 

friends. The first blogs presented information related with age, name of the school, 

grade and favorite sports as follows:   

“Hello Dear friend. My name is J__ S __. I live in Colombia. I’m 9 years old. I 
study in the school Agustiniano Ciudad Salitre. I like the fish and chicken etc. 
my favorite color is blue. In Colombia, the people practice sports like soccer, 
basketball, tennis, volleyball etc. My favorite sport is soccer. What is your 
favorite sport? I practice paintball and karate. Bye, bye”  
(S___’s blog. May 19, 2006)   
 
The teacher observed that the students gave a lot of attention to the content of 

their blogs when writing to the Canadian children. Before posting in their blogs children 

asked the teacher or a close friend to check their spelling. This situation happened every 

time they posted a blog entry because that made children feel more confident about their 

writing in their foreign language.  

The Canadian students started to post in June, using both English and Spanish, 

in response to the English and Spanish postings of the Colombian students. They 

                                                
2 We are greatful to Nancy Ortega Leguizamon for the information provided about how she developed the 
innovation in her classroom with her fourth grade students and the examples that illustrated the 
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expressed their interest to get more information about Colombia, the school life of the 

students, their favorite food or sports. They wrote describing main aspects of their lives 

and some of their free-time activities. 

“Hi, my name is G___ and yes I love soccer. In my spare time I like to ride my 
skateboard and watch TV. I go to the school Geary Elementary. What language 
do you speak? What is like up there? Do you like playing the play station 2?  
(In S’s blog. June 13/2006)   

 

Colombian children´s responses included information on the diversity of food in 

Colombia, their favorite spare time activities and the different sports that Colombians 

practice. 

“The people in Colombia is gentle, the typical food in Colombia is ajiaco, 
bandeja paisa. I like the meat, the flora in Colombia is fantastic, and the fauna is 
beautiful. The animals are pretty for example a dog, cat, rabbit, a turtle, the fruits 
are delicious. For example the oranges, apples, bananas, punch and other exotic 
fruits. My favorite music is the regueaton; my favorite singer is Daddy janqui 
and my favorite song rompe” 
(J C’s blog. August 11/ 2006)   
 
The second cycle started in September when the topic of natural disasters was 

chosen for the elementary and middle schools students in all the participating countries 

in Spanish and in English. For example, the Colombian elementary school teacher and 

her students considered the possibility of having interaction with both Canadian and 

Chilean kids in English and Spanish. They agreed to participate and interact with both 

cultures. The two teachers exchanged ideas about the topic they would explore and 

decided to focus on the topic of natural disasters. 

A hypermedial approach was adopted to structure the stories about natural 

disasters. Students constructed a map to storyboard the natural disasters narratives, then 

they sought the information using traditional library and online sources. The following 

map shows the way the Colombian children organized the information that they then 

developed as teams based topics. Each team presented their work to their peers in the 

classroom, and then posted it in the forum .  

                                                                                                                                          
interaction they had with Canadian and Chilean students.  
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Another topic explored at this time from a social and cultural perspective was 

that of Halloween. This was a more spontaneous interaction between the students in 

different countries as these events occurred in the local calendar. Therefore this activity 

was not constructed using the same formal methods as the natural disasters topic. 

Students made virtual cards and sent messages to their Canadian peers and received 

messages and cards in return. And example of one of the cards is shown below. 
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The work done with students during this cycle also gave them the possibility to 

have a synchronous communication with the Canadian students through the 

participation in two video conferences (October 31st and November 8th) with the 

purpose to share cultural experiences in regards to traditional food and Halloween. It 

was an enriching experience that allowed both groups to interact in English, to be 

familiarized with their school life, ask and solve questions and motivate the students to 

continue with their interaction.   

For example, for the second videoconference the theme for presentation and 

conversation was food. Both groups brought some recipes to the classrooms from their 

own culture. The Colombian students showed and described traditional recipes such as 

ajiaco, tamal, arepa. Similarly, the Canadian students described some of their traditional 

recipes such as garlic fingers, deer, pizza and cookies that allowed the Colombian 

students to identify similarities and differences between both cultures.   

As reported by the elementary school teacher, the implementation of the two 

pedagogical cycles allowed her to reflect upon the role of technology as a resource to 

enhance learning. The topics explored by the Colombian children through the 

interaction with Canadian and Chilean children related to popular food, halloween and 
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natural disasters provided authentic interactions in the forum and raised 

students´awareness of cultural aspects from Colombia, Canada and Chile.  

 

The University Group 

A group of seventeen undergraduate first year students from Universidad Distrital 

in Bogotá, Colombia whose ages range between 18 and 23 years agreed to use the 

forum platform with a group of twenty four senior high school students in Canada to 

practice their foreign language skills as part of their language training courses. Teachers 

and students decided to use the two target languages in this way as it allowed both 

groups of students to practice the language they were learning.  A key part of the 

student interaction, therefore, is the experience of attempting to converse with students 

using a different language. This made the platform ideal for the native English speaking 

students learning Spanish, and for the native Spanish speaking students learning 

English.  

Some pedagogical tasks were implemented in two phases in order to set an 

environment for the Canadian and Colombian students to interact considering the 

principles of the forum.During the first phase, which lasted an academic semester, 

students had one personal blog in which they wrote about topics of their personal 

interest as well as the topic of local culture agreed with the other group at the beginning 

of the interaction.  Some students wrote stories and poems, others about personal 

experiences, and some others about current cultural aspects. Through the exploration of 

students’ local culture they showed their perspectives about their own culture, learned 

about different lifestyles in other countries, while they used the target language to 

communicate regularly. In this initial phase the teacher played a crucial role to guide 

students towards the uses of ICTs, appropriate ways to generate dialogue with peers and 

conventional uses of the language they were learning.  The teacher designed 

pedagogical activities in the form of workshops that helped students advance in the 

process of writing. (See example of a lesson in appendix 3) Additionally, she corrected 

students’ drafts of texts that they wrote to include in their blogs before they were posted 

in the forum, gave students some initial guidance on how to attach images, sound and 

music to the blogs, and about how to create links and tables. 
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The following excerpt illustrates how a Colombian student presents cultural 
events as part of the local culture she wants to share with her Canadian peer.  

 

The material exchanged between students are authentic texts which are embedded 

in communicative tasks planned by the teacher or initiated by the students. As students 

understood the dynamics of the forum and acquired more knowledge on the target 

language their interactions reflect personal perspectives of their own culture and the 

other culture. 

In the second phase, students had gained confidence as users of the target 

language and the uses of ICTs.  This confidence encouraged learners to participate in 

the different activities in the forum autonomously; and the teacher to create challenging 

spaces for interaction. Additional to the personal blog, two different web spaces in the 

forum were created. One space was designed to have students work in groups to explore 

two main topics proposed in the forum: music and natural disasters. Students could 

choose one, or simply alternate and write on both. The second space was a blog used for 

a weekly debate which provided students with the opportunity to select any topic of 

their interest present their opinions and discuss with others different points of view.  
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The following selection presents an example of the group blog created by students on 
the topic of music.  
 

 
 

The last example shows students participation in a debate about the influence of 

current music on people’s behaviors. The dates on these excerpts appear in reverse 

order because blog entries are organized chronologically from the oldest to the newest. 

Every time blog users update or introduce something new in a blog it appears first at the 

top of the page.  
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The contents of the examples presented above support our discussion about the 

use of a virtual forum to enhance a participatory way to explore the language 

curriculum. The pedagogical experience planned and organized by the two teachers and 

students required of thoughtful action and guidance to students. It differs from a 

traditional language curriculum focused on learning language structures in the way that 

a participatory curriculum includes activities that engage teachers and learners in 

challenging learning situations that promote their language development and their 

learning to use the ICTs to communicate with other students in another part of the 

world. It is also evident that students explore contents beyond the basic learning 

materials provided by their teacher in a regular class.  

When this perception was discussed with the students, they confirmed the value of 

this approach as it forced them to seek vocabulary and language constructs to express 

their ideas and opinions that went beyond the language skills that they had been taught. 

 

Discoveries and Successes  

In the process of implementation of this pedagogical innovation we learned key 

things to consider in future pedagogical projects that involve the use of ICTs in 

classrooms.  
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Firstly, we learned that learning communities don’t just happen. They need 

leadership and they need energy to keep them alive. Students do not need to be 

encouraged to socialize. But they do need to be encouraged to socialize in ways that 

allow them to learn from their peers in other places and situations. In general, students 

need to be mentored. At the same time, however, teachers need to be encouraged to take 

advantage of the opportunities afforded by a facility such as the forum, as forum 

activities are different from conventional classroom activities, with different goals and 

different learning outcomes. We became aware that students and teachers who want to 

participate in the forum need some guidance in order to understand the pedagogical 

objective and value of this virtual space. This required providing students and teachers 

with a set of guidelines to better understand the dynamics of the forum and the 

responsibilities as participants. (See Appendix 2: Guidelines).  

Thus, we considered that it was important for students to understand that the 

forum could be used to explore topics of their personal interest, to learn about people 

from other cultures and to practice the target language by using it for real purposes. It 

was also crucial for teachers to consider the forum as a tool that allowed them to move 

from traditional ways of teaching towards a more participatory one in which the 

students and all the members in the community can learn from one another. Teachers 

also needed to understand that the forum is not an additional element to their classes, 

but it must become an integrative part in the development of their lessons in order to 

enrich students’ learning experiences. Although the type of functionality supported by 

this project has been available for ten years, the advent of broadband connections to not 

only schools, but also public places (Internet cafes, public libraries) and even to private 

domestic dwellings has prompted a fundamental change in the role of ICT in the 

classroom. It is no longer an optional teaching tool. Education authorities around the 

world are exploring institutional issues associated with wider deployment of these types 

of tools, with the expectation that they will become an integral part of the learning 

experience of all children. 

From the experience of working with teachers in a virtual platform we learned 

that developing a common "curriculum" suitable for this type of online collaborative 

learning required a dialogue between teachers that was vital for understanding the 
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differences in the educational contexts as well as making curricular decisions together. 

For example, the topic of natural disasters was on the Chilean curriculum at that time, 

so it was proposed by the Chilean teacher as a topic of interest for the whole forum. 

This was discussed by the various teachers in the other countries, and agreement was 

reached between them. This agreement covered not only the topic, but the degree to 

which the various schools would dedicate time and resources to this activity. 

Establishing the evaluation criteria was left to each teacher in each local situation, as the 

topic was not always part of the formal curriculum in each place, and the teaching 

goals, objectives and outcomes were different in each case. Curricular decisions 

therefore involved establishing priorities for students learning, maintaining the 

interaction among participants of the forum and ensuring that local curriculum goals 

could still be fulfilled.  

Limitations 

 One of the limitations of the pedagogical innovation has to do with the 

accessibility to technological programs and tools that at some instances made it difficult 

to use the virtual forum. The university group of students did not have any Internet 

connection for the first four months of interaction with the Canadian group. Students 

had to work from Internet cafés in order to be able to interact with their peers and post 

their works in their blogs. Access to cameras and computers necessary to create the 

multimedia content is not guaranteed, but is an essential element of the information 

exchange. On the other hand, the elementary school children also had some limitations 

when they attempted to participate in the second videoconference with the Canadian 

school children. Unpredictable technological problems still seem to occur which affects 

the audio most significantly, and did not allow children to fully enjoy and understand 

the activity as there was not vivid interaction as in the previous videoconference. These 

unpredictable technical problems are particularly difficult for the teachers as they are 

left with a room of bored students who have been expecting an interesting event. 

Teachers quickly lose faith in the technology if it does not perform as expected, as they 

do not like to appear to be incompetent in front of the students. 

 

Conclusions 



 Clavijo, Hine and Quintero 19 
    

 

The forum is working as a platform for building language learning communities 

and exchanging insights into knowledge and culture of the target language. The learning 

communities are essential for promoting collaborative language learning and 

democratic participation. In this way the community of learners finds a purpose and 

learning is promoted. 

The participative agenda to curriculum exploration encouraged students to find 

their own voice and persuade other participants in the forum to decide upon the 

curricular activities. It supports Beyer and Apple´s (1998) claims who assert that when 

individuals participate in decisions that directly affect them they develop the confidence 

that such action is possible as well as the desire to participate in even broader public 

activities in school and outside of it.  

Student-teacher participation also required a change of role of the teacher in 

planning the instruction to use the virtual forum and create learning spaces for the 

communities to interact. It implied fostering dialogue rather than controlling it and 

encouraging instead of controlling the learning process. Engaging in a participatory 

dialogue with students allowed them to critically examine their previous experiences to 

investigate topics that mattered to them and to transform their views of themselves as 

learners and teachers (Wolfe-Quintero, 2000).  
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